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ABSTIBACT - .
A desciiption and evaluation of Project PA-I,
URRD/ECI Pilot Program for dropouts is provided in this document.
This program was funded ky the Washington State Superintendent of
Public Instruction under the Urban, Rural, Racial Disadvantaged
Education Erogram (URRD) and conducted by Educational Comnsultants,
Inc. in Everett, Washingtcn from Februmary 2, through June 30, 1976.
The program was for hard core school dropouts, under 19 years of age,
not enrolled. in any school program, and who met at least one other
criteria: failing to score a minimum of 9th grade: level om a
standardized test, being referred by juvenile court,. or being
: suspended from school. Twenty-five students were enrolled.in the
. project and 65 non-URRD students with similar characteristics were
alsc enrolled-The program contained academic and behavioral ‘
» components. Students were enrolled for amn averadge of 15.1 weeks,
. attemnding classes four hours a day. The average academic growth for
‘the completing students was 4.3 grade.levels. This document includes
a separate section which reports the results of a follow-up study on
the program. Educational Consultants Inc. (ECI), a private _
educational clinic, conducted this study during October 1976 to
determine whether the persons who had been project participants were
engaged in constructive activity, or a furthe educational program; or
defined as unemployed. The study found 87% of the former project
participants.employed or pursuing further education after accounting
for those who had returned to ECI to complete the project. or were
confined to their homes for medical reasons. (Author/AM)
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ABSTRACT

This report provides a descrlptlon and evaluation of Project PA-1,
"URRD/ECI Pilot Program for Dropouts," funded for $25,000 by the Washington -
State Superintendent of Public Instruction under the Urban, Rural, Racial
Disadvantaged Education Program (URRD} and conducted by Educational Consul-~
tants, Inc. (ECI) in Everett, Washington from February 2 through June 30,
1976. The program was for "hard core" school dropouts who were urler 19
vears of age, not enrolled in any school program, and met’ at least one of

vhe following additional criteria: £failing to score a minimum of ninth
grade level on a standardized test of spelling, mathematics or word
recoqnltlon, being referred by the juvenile court; or being suspended from
school. Twenty-five-students were enrolled in the project and another

65 "non-URRD" students with similar characteristics were also enrolled in
the program.

The average URRD student was 16 years old, had dropped out of grade
10 and had been out of school for 9.6 months. Pre-tests showed the students'
abilities to be an average of 2.2 grade levels: below the grade they had
dropped out of. 89 percent had left school due to lack of motivation.

37 pefcent were on probation from the county juvenile court, and an over-

lanplng 22 percent were welfare recipients. v

’ The program, conducted in ECI's clinic facilities by certified pro-

fessional staff, contained both academic and behavioral components. Academlc
emphasis was on basic skills and knowledge; behavioral emphasis.was on ... ...
personal problem solving and goal setting. .Students were enrolled in the

program for an average of 15.1 weeks, attending classes four hours per day -

Of 23 students completing the program, 17 passed the GED to receive high
school equivalency certificates. Three others demonstrated abilities on the
test commensurate to the grade levels appropriate for their age. Average
academic growth for the completing students was 4.3 grade levels. Similar
results were obtained for the non-URRD students.
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INTRODUCTION

_The purpose of this report is to provide a description and
"evaluation of Project PA~1, "URRD/ECI Pilot Program for
Dropouts," funded for $25,000 by the Washington State
Superintendent of Public Instruction under the Urban, Rural,
Racial Disadvantaged Education Program (URRD) and conducted

by Educational Consultants Incorporated (ECI) from February

2, 1976 to June 30, 1976. A final student follow-up report .
is due November 15, 1976.

The term dropout is defined here as any person of school age N
or older who is not attending public school and has not
graduated from high school. To avoid possible “creaming"

of the dropout population this project was aimed at "hard

core" dropouts,. defined as being under 19 years of age and
meeting at least one of the follow1ng additional criteria:

a score below ninth grade level on a standardized achievement
test in either spelling, math, or word recognition; referral

by the juvenile court; or suspension from school.

This was not a "dropout prevention" program. It was for
persons who had already dropped out and felt that their
relationship with the regular school system had ended.
virtually all participants said they would not return to
public school, Several of the students-had attended the v
Everett -School- DlStrIct'S Alternatlve school, but had dropped
out after that.’ :

THE STUDENTS ‘

The analysis of the project starts with a descrlptlon of the
students--how they were selected and who they. Were.

RECRUTTMENT AND ENROLLMENT

ECI staff recruited students through probation officers at
the Snohomish County Juvenile Court and {eachers and coun-
selors’ in the Everett School District. Students and parents
who had been referred by friends, relatives or gchool
officials, or who had learned of the program through news
media, contacted ECI directly.

' The URRD project was written for 25 students, but many more

TS RS

applied. Since most met the: "hard core" definition and

needed the help which only this program. offered, ECI enrolled*‘
them.up to the capacity of the teaching staff. The additional:
costs were absorbed by ECI. Altogether, 92 students part1c1—“s
pated in the program, of whom 27 were enrolled in‘the URRD n

; .\ﬁ.f;OJect. Of the remaining 65, 57 (88 oercent) met the URRD -
: h

lard ‘core"” quéllflcatlons. In this report students are :
described as either "URRD" or "non-URRD," depending whetherk.-‘
or not they were'enrolled in the URRD prOJect When this :
dlstlnctlon is not made, the comblned group is belng referred -
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to. In addition to those who participated in the program
another 25 students were screened and interviewed but, for
various reasons, did not enroll, In 13 of these- cases high
school-aged students who applied were persuaded.to stav in
school or re-errolling there. A further 25 were not even
interviewed, due to lack of space in the program. Enroll-~
ment and applicant figures for the project are summarized
in the following table:

Enrolled
URRD o 27
Non-URRD )
Qualified for URRD- 57
Not gualified e
Total non~URRD 65
Total ‘enrolled ' 92"
Applicants not enrolled 25
- Inquired but were not interviewed ' : 25 . .

Total applicants , 142

GENERAL DESCRIPTION OF THE STUDENTS

, The characteristics of the students were these: They tended
Unhappy but eager - to get in trouble and to. be unhappy. They denerally came -
to learn . : from poor and troubled families-which did not consider the
' ’ schools to be important in their 11ves;'“The majorlty of the
students expressed an inability to cope with one"or., more
aspects of the public schools. Their test scores show™ .
academic problems, but they are of at least average intelli~
gence and eager to 1earn, as evidenced by their voluntarily
attending, or even inquiring about, ECI.

Some of the dropouts expressed frustration with public
- Problems in schools ("You can't study at your own rate.") or complained
public school about boredom there.("It's the same stuff year after- year.")
Even more expressed a need for academic help that they hadn't
felt they were getting. Some felt belittled and rejected.
("They only like the football players." "They told me I was™™
stupid if I coéuidn’'t do that problem after all this time.") -
T Most of the youngsters expressed discomfort with the atmos-
phere of the schools they had attended; they lacked self-
confidence and were treated without dignity. Most also v
expreéssed a concern that because they lacked credits (the
result oﬁ_prior problems), thevaould be unable to graduate
until age twenty or'twenty~one. Few had any idea of what to
do with themselves; they were without alternatlves and
withcut direction. They felt they were failures and
experienced the fears, frustrations and, in some cases fran-
ticness, that are a part of the syndrome of failure. ~ °

Y
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-~ Peelings of

rejection

URRD

non~URRD

The dropouts are adolescents, with all the special problems -
of that critical time of 11fe, who needed some extra atten-
tion and didn't receive it. Their teachers, and often their. 77
parents, ‘were too busy or preoccupied or unable to give. them,-
this” attentionmy—the-lack-of which was interpreted as rejec~
tion. Since people don't like to stay where' they feel —
rejected, and since these students' families did not exert

strong pressure to stay in school, they dropped out.

STATISTICAL DESCRIPTION OF THZ STUDENTS

An analysis of the statistical data fllls 1n the picture of

-these students. -

Ag s . Avérage age at the time of enrollment was 16.0 years
for the URRD group, 16,1 for the non~URRD. The range was
15 to 18 for the URRD group, 13 to 21 for non-URRD. None

‘of ‘the URRD, but 21.5 percent of the non-URRD students,
were under 15 the time of enrollment.

Sex: The URRD group was 55 6 percent male; the non-URRD

’ group was 67.7 percent male.

Race: The URRD group had 11.1 percent m1nor1ty students T
and the non-URRD 14.5 percent. Two-thirds of the URRD
m1nor1ty ‘students were black; two-thirds of the non-URRD s
minority students were Indian. (Census data show the_non‘ T
white population to be 3.7 percent in the city of Everett
and 1.7 percent in Snohomish County.) i
Agency Involvement: 37.0 percent of the URRD and 29.2 per-
cent of the non-URRD students were probationers, supervised .
by the Snohomish County Juvenile Court. An overlapping ...
22.2 percent of the URRD students were welfare recipients,
compared to only 7.7 percent of the non-URRD students.

3chool District: 66.7 percent of the URRD ‘and 73.8 percent TT
of the non-URRD- students had 1ast attended school in the -
Everett district. )

Educational Backgroﬁnd: The averages are best presented
in tabular form:

ok
Pre~Test (WRAT) in

lLast Grade Grade Level Achievement Average .- - . n.
"Attended Word Rec. Spell. Math. . Deficiency - -
10.3 ’ - 9.37 o ‘ 6.0 7.2 . 2.2 yeersh_f
9.7 T 7.9 6.3 6.8 2.3 years

. : e
For explanatlon of test; see Measures of Academlc Performance,
page 12 ~
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Only 4 (non-URRD) students were functioning at or above the

grade level they had dropped out of, At the other extreme,
22.2 percent of the URRD students had an average deficiency
of 4 or more years. For 7.4 percent- the deficiency was 5
or more years. For the non~URRD students the figures were
25,8 percent and 12,9 percent, respectLVely

Reason for dropplng out of school. The MOSt common reasons.
glven by the URRD students for hav1ng dropped out of school
were boredom (26%), low skills (27%), didn't get along ‘Wwith
the teachers (19%), suspended for poor attendance (19%),
and wanted to complete faster (15%). The non-URRD students
--~gave the same reasons in slightly.different- ordexr:- -low
skills-(42%).,.suspended (30%), bored (23%), teachers (9%),
and impatient (6%). (The percentages are not additive
because some students gave multlple reasons )

Only 11 perCent of the URRD and 15 percent of the non-URRD ;

i Students" dropped: out for reasons of personal circumstances:

111ness, marrlage, pregnancy,~employment or family problems.

The rema1n1ng 89 percent of. the URRD students and 85 per-

cent 6f “tHe noh-URRD students dropped out because they
weren't motivated to stay in school.

Time out of school: The URRD students had been out of }
school an average of 9.6 months before enrolling in the,
program, and 88.9 percent had spent most of the 1nterven1nq
time at home or on the streets. For the non~URRD group the
figures-are 7.6 months and 84.6 percent, respectively.

Source- of raferral to ECI: The largest source of referrals
(66.7 percent of URRD students and 38.5 percent of non~-URRD
students) was friends or relatives. School officials
referred 14.8 percent of the URRD and 20.0 percent of the
non-URRD students, and juvenile probation officers referred
another 11.1 percent of URRD and 20.0 percent of the non-
URRD students. 11.1 percent of the URRD students and 23.1
percent of*the non-URRD mentioned newspaper or television
as having provided information about the program. ‘

COMPARISON.OF URRD AND NON~URRD GROUPS

GenerallZlng the dlfferences noted’ above, the URRD group
“included a larger prOportlon of girls and of probationers
and welfare reclplents, the non-URRD students-showed a wider.
range of academic skill levels and ages. In all other
characterlstlcs the differences between the two groups do
not appear to be significant.  With the eXCeptlon of a very
few non-URRD students, all were "hard core." The ECI staff
'was unable to make any generalized ‘distinction between the
two groups: they all had dlfflcult problems.
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: One differerice between the two groups, which has nothing :
Dropouts want ' to do with the students themselves, is the date of enrollment.
.an education ’ The URRD students were nearly all selected during February
while the non~URRD, as "overflow" students, were enrolled
on average, two months later. This is reflected in the
changing sources of referral, with officials of the schools
and court making more referrals as they became more aware
of the program and its results. The number of later enroll-
ees who mentioned learning about ECI in the news media
_ suggests a large population of dropouts who want an appro-.
e priate educational opportunity.

STUDENT NEEDS AND PROGRAM GOALS

The dropouts had looked for and not found, either in school
Need for personal or after dropping out, a person Or persons able and willing
commitment to personally commit to help them. When they found that
' commitment at ECI, they were not just willing, but glad to
accept discipline, order and responsibility and to work hard
for their success. : S ’ o

: ECI's goal was to give the students the tools they required
Tools for for a new and successful beginning in their lives. The
success program objectives included the following:
. 1. Establishing order and stability in the students' lives.
"= Stable lives For some, this meant finding a place to live; for most it
meant establishing real communications with parents, guard-
ians and court officials.

2. Establishing the students' self-respect and feeling-of—
Self-concept self-worth. This could only be accomplished through the .
attitude of the staff. The students needed to’be shown that
the staff really cared for each of them as individuals and
- were committed to helping. them solve their problems, whether
o this meant devising a new means of explaining a mathematical
concept or going with them to court to make sure that evi-
dence was presented properly. - . :

3. Helping the students acquire the skill and knowledge
Academic required for successful participation in our society. The,
ability _ students had to do the hard work of improving their reading, .
- writing, computing, analyzing and articulating so that they
could understand the world and interact effectively with it.

4. Helping the students obtain the necessary credentials. -
GED certificate The high school diploma, or its equivalent, is necessary for
most employment and for college. Although the requirement:
is not always formally stated, the _person who does- not have
one is.at a disadvantage: he lacks something that most other
RSP ; people have and take for grénted. A person who has dropped
' ' out but has passed the GED test has demonstrated that he is

LS




Twelve week
program

concerned for his education and has proven--most ihporténtly

to himself-~that he is capable of educational achievement.

. . B

THE PROGRAM

The project was conducted at ECI's clinic, 2927 Colby Avenue,
in Everett.

PROJECT SCHEDULE

The program started February 2nd with 16 students, and new

enrollments were accepted continuously until the end.-of May. -
The average program longth was to have been ten weeks, but S
early in the project ECI decided to extend this to twelve

weeks. The extra time was needed’ prlmarlly to resolve -

;personal problems.which were occupying-the students' minds
.and preventing them from concentrating on the academic pro-

gram, Additionally, the staff wanted to prQV1de more depth
in portions of the academic program.

Administrative’

' dalays

f’,Cause of delay

Aruitoxt provided by Eic:

doﬁﬁIEEioﬁwformﬁﬁﬁ§“§EGdEBts was delayed by unforseen diffi-
culty in obtaining permission to take the GED test. These
delays increased the average time for completion to 15.1
weeks. State regulations prohibit persons younger than

18 from taking the GED test without permission of the last
school district attended or the school district within whose
boundaries the student resides. For most students this was,
the Everett School District. To. obtain perm\551on a hearlng
must be held at the school and a recommendatlon forwarded to
authorizing letter. - The regulatlons allow the school dis-
trict 30 days to respond to a request for permission. For
the URRD students the process required 28 days on average

~and was over 30 days for one~third. Many of the permission

letters, however, were later rejected by the Superintendent
of Public Instruction's office as giving inadequate or im-
proper reasons for granting permission. This prevented the
students. from obtaining official records of their -est scores
and their certificates. ‘

The Everett district officials, faced with the admi: . .- i akive”
buxden of processing these requests for permissior Lated
that their primary admlnlstratlve respon51b111ty m: st be to
those students who.were still enrolled in: their echools and
asked ECI to see if another procedure could be worked out.
Accordingly, ECI. requested from the Superintendent of Public
Instruction a waiver of the Everett district's involvement
but received in response an opinion from the Attorney
General's office stating that the regulations could not be
waived. i
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" . ‘ . This administkétive delay added nearly a month to thevlength,

Effects of delay of time students were in the program. Students who should ‘
: ’ have been taking thé'GED test were held. back, blocking advan- .
. : ‘ cement of other students in the program. - Because of this
. ' ) ' e ~BYocedUural T jam, 25 additionaldropouts—who~wanted—to~enroll

could not even apply. Staff and studénts Jbecame Trery frus-
trated. The group of test-ready students formed an indepen-
dent study class,. but this proved unsatisfactory because,
. due to the disappointment of being near a goal but unable ‘to
. ! reach it, attendance fell off.

The average time *to cémpietion for the URRD students was

Costs of delay . 15.1 weeks. This program extension was accomplished at ECI's
expense and at no cost to the -state, but lack of funding
made it necessary to terminate the program for the non-URRD.
students in June and excuse them for the summer.

STAFFING

During the perlod of peak enrollment the. average dally
Staffing " attendance was about 60 students. At that time the progran
schedule was staffed by six persons, all professional educators,
three in the classroom-and three doing counseling and
administration. Professional gualifications of these staff
- members were described in the interim report. Later,--one ~wf
of ,the certified staff left and a teacher's aide, who has
a B.A. degree in another field, was added. The aide worked
under the close supervisio~ of certified staff. (This
classroom student-teacher rm:io of. 20 to 1 for a three- -
month program is equivaleni tc 80 to 1 on a year—round basis. )

g I =

INTAKE PROCEDURE
The first week (February 2-~6) was spent in testing and evalu- f
Academic ation, The Wide Range Achievement Test (WRAT) was used to '
testing determine..students' basic level of word recognltlon, math, -
and spelling. For those. students who were very low in
language skills, the ECI Dlagnostlc Phonlcs Test was admin-
1stered.

' During this. first week ‘an assessment was also made of the
Initial - o non-academic needs of the.students. : The staff became
counseling - acquainted with the background and immediate personal . prob—
T—— lems of each student, including their reasons for dropping
out of school and, when'applicable, reasons.for .involvement
with the court. Parents, guardlans*or probatlon officers i
were also interviewed, when approprlate, both separately and’xf
with the student. The purpose of:.these interviews was. to
develop . w1th each student a set of goals and to 1nst111 in L
each one a sense of self- confldence.' Every student enterlng
the program after the first week also went through testing
and a counseling session.before starting classes.

AR AL Sl &R a2 “
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EDUCATIONAL PROGRAM

The educational program liad two major components WhiCh were

Academic and of equal importance: an academic (cognitive) component,
behavioral which included identification and treatment of skill and
components knowledge needs; and a hehavioral (non-cognitive) component,

which included mot{ivation and counseling. These two compon-~
ents were interrelated and overlapped, so that distinctiohs
made in this report-are artificial but necessary. for_“m;lum.lm.»luh.
explanation, Additional components of the program were
~employment orientation and drlver education.

CLASS STRUCTURE AND SCHEDULING

Classes began on February 9, 1976, On the basis. of . the
Ability WRAT tests, three main ability groups were formed, a low
grouping group of students with a word recognition (reading)} level
below sixth grade, "a’ middle group with read1ng levels
between sixth and ninth grade, and an- upper group with
reading levels above ninth grade. Word recognition“level----.-
was used as the placement criterion because much of the
topical material was graded, and because math was taught
‘mainly on an individual basis in all three groups. Those
students who, either in classes or on the test battery,
showed a wide discrepancy between the1r comprehension R
“ability and word recognition ability were given 1nd1v1dual
attention in a separate class. -

-

Classes were scheduled in two-hour blocks between-9:00 a.m. . ,»'
Short -lass ' ~ and 1:00 p.m. Previous experience had indicated that this ‘
hour- intensive, short period was better suited to these students

than a drawn-out six- or seven—hour day.. 'One ‘block consisted
of language arts, hlstory and llterature, and the other of
sciences and math..

" ACADEMIC COMPONENT
' . .M
The curriculum was divided into five major subject areas.
Reading - .Reading was emphasized as a major part of all areas, starting
" emphasized i - with basic word recognltlon technique and phonlcs in the
lower group and .progressing in the middle group with a major
emphasis on developing. the skills of learning- from print:
o _ comprehension and the development of vocabulary and termin-
AT ©  ""5légy, with Some-emphasis on speed. Students in the upper. .
' group used these skills to .expand their knowledge. Subject- —
areas and teaching methods were as follows: ‘ e

. English L S u

Subject areas: The lower group started with'.the basic essen—
tials of spelling and reading. As skills were developed,
punctuation and compound sentences were introduced. . The

.ml;~ -'.e_--aa*@k, mgbéz;%
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rniddle group built on these skills and also studied Capltall~
zation, parts of speech, grammar, and usage. These--areas---
were. all further developed in the upper group. \

Teaching methods: .Lecture-discussion, written and oral
exercises. Basic ‘drills were used to gain familiarity with
concepts and their application. A limited amount of cormpo-.".
sition was also included. : s

Mathematic

Subject = In .ae lLow class group, -basic numbr- concepts
and simple w.scluecic skills up to beginning fractiuns. In '
the middle group, fract10ns,«de01mals,~percentages, waights
and measurement =~ In the high group, perfecting of decimal
skills, word r. ‘s, algebra and geometry. h

Teaching methods: Basic concepts ‘were 1ntroduced by 1ecture.
then student:: worked on problems from workbooks. ' Students
progressed at their own individual rates while roving -
instructors provided assistance and evaluation. Tests were
given frequently to evaluate progress.

Natural Science

Subject areas: The emﬁhasis was on developing a very basic
understanding of the fundamental concepts of biology,
chemistry and physics. In the low class group these were
taught mainly as vocabulary, while in the middle and upper
groups the scientific concepts and their development were
presented with further emphasis on vocabulary and termlnology;w

Teaching methods: Informal lecture~discussion as well as
slides, experiments, demonstrations and readings.

Social Studies

Subject areas: History, government and consumer affairs,

with an emphasis on vocabulary development and understanding’
of basic concepts, In history, the time line of events and
eras was emphasized, -Again, these were presented primarily

as vocabulary to the lower group, and the vocabulary was

used and built on in the middle and upper groups. :
Teaching methods: Informal lecture discussion and -written .
and oral exercises. Some writing and basic drills were also
included. ‘

L.iterature

Subject areas: therature was taught in the middle and upper “:
groups only. Emphasis was on comprehension and lntexpretatlonj

13
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" Necessity of

““counseling-... oo

Problem
solving

Motivational
factors

Staff attitude

of prose, poetry and drama, including terminology and
structure,

Teaching methods: Readings,‘followed by class discussion
and comprehension exercises. Specific writing exercises,
such as a sonnet emphasizing pexsonification and metaphor.
BFRHAVIORAL COMPONENT

Counseling

The students ‘had to be taught hu. to solve thelr personal

Mﬁproblems or how to work out a plan for, solving them, -before

they could effectlvely involve their minds in_an intense
academic. learning experience. Students may be 11v1ng Ain
extremely dlfflcult condltlons and st111 beneflt from such

a program, provided they feel a sense of stab111ty in thelr
lives. However, fear or appréhénsion will grip a student's’
mind and not permit the attention which the academic program
requires. ~

Counsellng was prov1ded as an integral part of the program
before and after classes, during breaks, and in extreme

cases during classes and on a 24-hour basis, when staff
responded to messages left with the clinic's telephone
answering service. The average student received six to ten
hours of individual counseling, often with two staff members
present. The emphasis in counseling was on teaching students
the alternatives available in conducting their lives. They.
learned to build self-discipline and the skills and assurance
to order their own lives through coping with adverse circum-
stances and, when possible, changing them. Staff members
spent many hours in court on behalf of students, and in
extreme cases, intervened in their behalf with families or
community agencies. On other occasions the staff obtained
employment for parents and scholauships for college~bound
students. The counseling process was an intense and arduous
task for the staff, requiring many long hours after class
time.

Motivation

Motivation was provided by the staff, the facilities and the
structure and goals of the program. They all combined to
convey to the students the message that they were unique,
important individuals who, although they had not had success-
ful experiences in school, were capable of success in future

"endeavors.

ECI's staff were chosen not only for subject matter knowledge
and teaching skills, but also for their ability to accept in
a non~threatening manner students from diverse backgrounds

i4
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Success
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Job €inding -
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and Wlth\dlfflcult personal problems. They created, an. ,
informal but\structured atmosphere in the clinic where Stum————
dents felt free.to. seek assistance. The staff felt a 1“»% :
personal zesponsibillty for the success of ‘each student. '
They- met, on. a dailyhbas1s to ‘discuss 1nd1V1dual students
and “develdp ‘means of helping ‘them oVerconewaeademic, as”
Well as personal, problems. o L -

The clin1c faclllties are conVeniently located in EVerett S-.
cent¥al- bus1ness dlStrlct, close to. public transportation
and parking.  The building, which was. formerly a stock
brokerage office, ‘had been. elegantly remodeled. ECI
conv- *ed: it to. classroom use ‘and it has become a: Very

cc able and pleasant place to work and. study STt is
xqukp, ! ‘th carpeted floors and attractive furnishings,
znd mo of the rooms. have- skylights, ‘Classrooms are mall

and ;(timate, adding to-the 1ntens1ty of the 1earning expe
ience, It is a first=class’ envxronment ‘which eloquently
says to the. students--often for the first tlme in“theirs
lives--"You are f1rst—class people and you Wlll be treated
first class here N . RN
: ‘ v p
The short-term program w1th 1ts tangible goals (usually
passing of- the GED test followed by’ college or ‘a job), 1ts
many ind1cators of progress (use of more dlfflcult text
materials, progression ‘through' ability grouﬂs), and the
open. entry/open exit schedule which allowed students to
complete the program and go ‘on to somethlng else. as soon
as they met their academic goals--all these combined to
motivate the students'to’ try and to succeed

, OTHER COMPONENTS

ployment Orientation

TowardSﬁthe"end"of their academic programs, students were
‘given a brief course in employment orientation and career
awareness. The course covered job- finding and job reten—}
tion skills for those who were seeking immediate employment,
and career awareness for those. plannlng further education,,
or vocational training. Topics lncluded types. of jobs,
determining a suitable job, findlng job- opportunities,
completing employment applications and resumes, employment
interviews, employees and employers' obligations, and
educational and training opportunities. Mock job interviews -
were conducted and resumes were prepared. ECI staff pro- s
vided individual assistance in obtaining employment or
admission to and financial assistance at educational
institutions.

15
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Driver Traini_g

s

As the program progressed, ECI found that many of the
Need for - students needed. driver. training.v It is extremely difficult
driver ' for a youth: whowhas’no»driver s- llcense to«pursue further
i education or employment ‘but . completlon of -a certified,
driver education program 15 ‘a prerequisite to’ obtainlng
a driver's llcense in Washington 'state for persons 16" and
17 years old “No. spaces Were available for drop0uts in
the public schools' driver educat1on .classeés, so ECI made
arrangements with ‘the; ABC Safe Dr1v1ng School to: conduct
_classes at the clinic for a fee of $98. 00 ~paid by ‘the" .
"wdert It was.the only private driVer education program~m~1

gnok fsh County-certified.fof 16 and 17 year old stu~‘. .. =
dents_by the Office- of -the: ‘State- Superintendent of: PubliC«ﬂmwflﬁi
Instruction and the Department of Motor Veh1cles.~ '

Voo » The lnstructional program had two component classroom :

- Program ' and practlcal. The classroom compOnent ‘included 31 units

. description — of study, using: programmed 1nstructional ‘materials which

- . allowed students to progrese ‘at thelr own 1nd1v1dual rates.ﬁif‘
Four sessions of practical dr1v1ng experlence were 1nte-‘j N
grated with the classroom phase so.that the same’ subjects
were emphasized in both ‘phases of the program at the same
time. Practical sessions 1ncluded emergency maneuvers as
well as basic maneuvers, parking, lopgl traffic, 'freeway,
etc. Durlng the practical sessions ¢nly one - student was.
in the ca¥r with the 1nstruntor..

EVALUATION

Both academic and behavioral achieves. were measured.

| b R Y R e a MG H.,-\‘V-
MEASURES OF ACADEMIC PERFORMANCE : ‘;

Pre~Tests

. _ The standard pre-~test- was the Wide Range -Achievement Test
. Diagnostic (WRAT). Scores are given in grade 'level zequivalents. For
' tests . . example, .a score of 9,6 means ability equivalent to the
h : average student in the sixth month of the 'ninth grade. The
WRAT is an excellent test: :for purposes of determining class
placement, and it is easy to administer and score, re-
quiring only abmmt 45 minutes per student. The observant
educator can alsn find evidence of specific learning prob- B
lems in evaluatimg the results. o

: .
_ ] To obtain further information on student's reading abilities,
' Additional tests of speed and~comprehension were added for some of the
" tests . entering students, mid-way through the program. At this
' time only non-URRD students were being enrolled. Students

£ .
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Aruitoxt provided by Eic:

Comprehension
test results

GED: "High
Schooy
Equivalency"

Value of
GED certificate

What GED
measures

whose WRAT word éaﬁpiehensionwscbreaJygre 4.0 or greater
were given the Educational Development Laboratories-—(EDL)
Reading Efficiency Check. Those with lower WRAT scores
were diven the Spache Oral Reading Test and Comprehension .
Check. (Beginning readers were given the ECI DiagnostiC--- ‘..
Phonics Test, and the Peabody Picture Vocabulary Test was
used with illiterates.)

The apprc; -iate EDL test was given to 24 students. only

one had a comprehension level above 90 percent, but four .
showed comprehension levels below 50.percent.‘-This indi
cates that the WRAT word recognition score i~ more .like
to overstate than understate reading ability. ‘

Post-Tests: The GED

The major post-test was the General Educational Development
(GED) .test. This is often known as.the "high.school .. . _
equivalency" test, and persons who pass it receive an .
attractive "Certificate of Educational Competence" from
the Office of the State Superintendent of Public Instruction.-

Evidence of passing ‘the test is considered equivalent to a
high school diploma by most employers and colleges. For
dropouts it is important evidence of competence and demon-
strates ti=t, although the individual is not in school, B
me or she has been measured against a difficult standard ' gk
and found to be satisfactory.

The GED is a means. by which people with various educational
axperiences can be compared: with ‘a group of high school
students around the country in May of their 'senior year
(grade 12.9)., Rewritten annually, it is a tem-hour battery .
af five ‘two-hour sub~testsi: Correctness and Effectiveness
of Expression. (grammar and spelling), Interpretation of ,
Readings. in: the Social Studies, Interpretation of Reading
Materials 'in the Natural Sciences, Interpretation of Liter—’
“ayy~Materials;and"General Mathematical Ability. ~It is
"designed ‘to-measure as nearly as possible the major and

L

lasting toncepts generally “associatedswith four years of
‘high school instruction.'* Access to and administratiom of
the test dre rigidly :comtmolled by federal ¥egulations. ‘It
is administered by collesss: and school distaiicts and ECI
staff members have not:se=m it. These contrals, together
with the nature of the test, which requires a high profic-
iency of reading and mathe=matics skills and a wide range
of specific knowledge, make "teaching the test" impossible.

* . o

The General Educational Development Testing Services of the
American Council on Education, American Council on Education,
1974, " L

~13-
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"Passing
. requirements

“"How students
- compare

e

Constructlve
‘ act1v1ty
e

Aruitoxt provided by Eic:

years since the test's inception in 1943. The last norming -

“graduates.””

~ primary test is whether "the.student is pursuing a constructive

-

GED test results are reported in standard scores and in
percentiles. The scores have been adjusted s» that the
medlan standard score is 50, and the standard deviation is
10 standard score units. Therefore, approximately 68 per-
cent of the individuals in the norming group scored between
40 and 60. .The 50th-‘precentile would score 50.
The criteria for passing the GED test vary from state .to-
state. In some states a score of?35 or over on all five
sub-tests constitutes a passing.drade. (A standard score
of 35 converts to seventh percentile.) In Washington,?a
minimum of 35 on each sub-test and an overall average of
45 (31 percentile) are required for passing.

The tests have been nationally normed about every twelve

was in 1967, in which the tests were administered in May
to a sample of high school seniors in all states. Attempts
were made to randomize the sample, but since less than

25 percent of the schools randomly selected volunteered to
cooperate with the testlng, it could be argued that the
schools whlch agreed to participate were likely to score .

mhlgher and were less likely to fear the outcomes of outside

testing. “AsTa-result-of_this is possible biasing of the

norming process and the general (and highly publicized)
decline in high school achievement in recent years, we can
infer that at least one~third of high school graduates could
not pass the GED test. Average scores for students in this
project (those who passed as well as those who did not) were.
46.7 (36.8 percentile) for URRD and 48.5 (44.0 percentile)
for non-URRD students. In other words, these students per-
formed -as well as the upper two-thirds of high school

R e v
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MEASURES OF BEHAVIORAL PERFORMANCE

Behavioral achievement is measured by simpler means. The

activity when not enrolled in the program. Constructive
activity is defined as regular (but not necessarily full-
time) employment or a program of further education or
training. Since the summer immediately after completion of™
the program is not a good time to make definitive obser-
vations, a follow~up will be made in October and reported in
November, By then vacations will be over, college and school
will have begun, and work activity will be normal. Other
measures of behavioral performance include chandes in

‘personal habits noted by the staff and the comments of

interested adults.
PROGRAM ACCOMPLISHMENTS FOR URRD STUDENTS -** e

Evaluation of the Objectives which ECI set for itself in its
proposal, . i

N,




Academic
growth

4.3 grade
level increase

Behavioral
growth

Parent
S, comments
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Improved
motivation
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Aruitoxt provided by Eic:

Cbjective 1.1: At least 90 p=r~ent of the students who
complete the program will have reading, spelling and mathe-
matics skills at a grade level appropriate for their age.

Evaluation: Of 23 students who completed the program, 17
passed-the GED. Three other students' average scores were _
43.2, 44.4, and 41.0, respectively. The grade levels appro-
priate to these students' ages are 11 for the first student '
and 10 for the other two. Their GED scores indicate that
their skills were at those grade levels. Thus, the ob]ectlve
was met by 87.0 percent of the completing students.. This
amounts to an average increase for all completlng students

of 4.3 grade levels.

Objective‘2.1: At least 80 percent of students remaining in
the program for one month will report and/or demonstrats
improved attitudes. cm

Evaluation:

1. Subjective observations: After a-‘very short time in the
program, attendance improved. and, if -an absence was-necessary}/”
the student would phone the clinic'to obtain permission.
Personal -appearances also improved: .shorter haircuts;
cleaner, mneater clothes. Parents and probation officexrs
remarked on these changes and also wrote that a student who
had previausly "felt she was dumb," now "has found out that.
this .isn't .so and for the first time .since grade school she -
has been excited about learning." One parent remarked that
after only two days in the program herand his son were

"really cummun1cat1ng—~and not fighting--for the first - time
in years." Another mother wrote that her daughter "is :
Tinally beginning to realize that she need not feel Inadequate_ﬁ
and that she can be as successful as: she wants to be. "I 5

of my adult years...I really Kknow what 1t is to feel of
little value: My daughter...not only gets out of bed .in the
morning  without protest, she .is:eager to go to school...... . :
___When she was:attending public ischool it was a constant

" hassle to get her to go. S$he hated it." Now she "even
talks of colleged!!" These comments .are typical of many i
letters and conversations. T

2. Objective data:

a. Dropout rate and reasons. Of four students who
dropped out prior to completimg the program, only one dropped
out .for lack of motivation. ({Two students dropped.out to go
to work; one became pregnant-.and moved away.) Thus, the
dropéut rate due to lack of motivation was only 3.7 percent,
compared to 89 percent when :the group dropped out of public
school.

~15=~
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Aruitoxt provided by Eic:
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b. At@endance rate. Conversely, 23-out__ of 27 students
(85.2%).. completed thelr prograns, whereas.. none ﬁadnln public
SChOOl. . . RN "‘ ‘ e T PRI T —

c. iInterim follow-up contacts show tihe following:’ -
Eleven students (40.7%) are working, inciuding two in the
military; five more (18.5%) are looking for work and three
(11.1%) are planning to attend college. Only three (11. 1%)
are at home, not pursulng employment or education.

Objective 2.2: At least 50 percent of the ~tidents leaviiy
the program will either re-enter public scmuol, enter another
.educational or training program, or obtain employment.

‘Evaluation- This evaluation is to be conducted in October.
The interim-results (see above) indicate-that:this objective = .-~
will be met. :

Objective 3.l: By January 31, 1976, an advlsory committee
will be form=d, consisting of parents, present and former
students, -representative of concerned- publlc agencies and
representatives of business.

Evaluation: BAn advisory committee was formed, as required
by the URRD Tegulations and as described in the proposal, b
but it did not meet as a body during the project. The ’ ‘
purpose of such a committee was more than accomplished,
however. Advisory committees are- de51gned to make agencies
responsive to the needs.of their clients and the community.
ECI achieved the necessary responsiveness through other
means:

l. A prof1t—o*1ented bu51ness, like ECI, operating on a
fee-for-service: basis, must bé tesponsiVe to—client~needs—- --
in-order—to—attract -clients.and..earn_fees.. _ECI: -demoristrated
thls responsiveness by attractlng several times the number

of students ‘for: whom fees were avallable under’ the URRD LT
grant. !

The needs of the students required working closely.with
many Segments of the ‘community: public schools, courts,
police, city government, parents, employers, social service
agencies. Working relationships were established to obtain
specific help for individual students and to make the

“community more aware of the needs of dropouts.

3. ECI is supporting legislation to provide a state-funded
alternativezeducation system for dropouts. As a part of that
:effort_it is encouraging members of the community who are
.concerned with the problem to make their views known. The
‘House Education Committee's Subcommittee on Alternative

‘Education met: at ECI's clinic during the project and heard

<V
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Lack of credits

Constructive
activity

Evaluation
- in fall

Good
motivation

12 completions;
67% employed
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Fee for service

““Objectlve 4“1-»~A11~students who"take the GED w1ll pass 1t.,>

“\\\fall #mt the student=who fall into this category are

~The twelfth-completer is :at home for the summer :but plannlngwwm”
‘to attend college in the fall, as: are two of the workers and &

from many of th¢ participating students, parents and other
members of the community.

Evaluatlon- Of the 21 students who took the GED test, 17 -
(81.0%) have passed " Three::of the others are still studylng
at home and will try to pass on & re-test. The fourth plans
to re-enter ECI in September. ' '

Objective 5.1: At least 80 percent of the students complet-
ing the program but not taking the GED will be re-~enrolled
in school at a grade ¥evel commensurate with their age.

Evalustion: This won™t be known until school starts in the

plannlng to return to:i=CI,. ‘not public school. None of them
have - earned enough creﬂlts to be re-admltted at an approprlat
grade Tevel. k
Objective 6.1: At least 80 percent of the students complet- .
ing the:program but not re-~enrolling in school will enroli
in a program of further education or training, or will

become employed. . S

Evaluation: This will be known in October. as noted above;

interim results indicate that this objective will be met.

~-SUMMARY OF NON-URRD STUDENT ACCOMELISHMENTS

: Attendance- Of the 65 non-~URRD students, 12 dropped, out : f%

before completlon. This is a rate of 18.9 percent, compared
to 14.8 percent of thé URRD students.m The, dropout rate. due
to lack of motivation was 6.2 percent.

Completions: Of the 53" remaining students, 13 "tosk ‘the GED °
test and 12 passed. The student who did not pass and all

the others are plannlng‘to return to ECI in the fall. .There-
fore, only the 12 can bezconsidered completlons. _Eight of
the 12 are working and three others .are looking for work.

two of the job-seekers.

‘ECONOMIC_,EVALUATION ' e TETEREST e e
W .

——— I
ECI charges hourly fees for-e:ch student enrolled. ' Fees are
$100 per week per student. On *his basis, the value of
services provided to URRD students was. $41,179, although

the project grant was for only $25,000. The difference” was -
accounted for by the extra lmngth of the program. ECI also

provided services valued at %60,902 to non~URRD, students.
21
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£?¢¢5t of delays

. Demonstration
. project

~ Cost saving:
© institutions

——

e

“Cost’ saving:.
welfare o

Cost sav1ng e
taxes“"

[ R

[RT——

Cost saving:
¢~ unemployment,
*.crime

$351.19 per
grade level
increase

_ prov1ded to dropouts by educational clinics such as ECI's. .~
~and other segments of the community,. of the:needs .of drop-"
‘Attempts were made ‘to ‘secure: add1t10na1 fundlng ‘to continue” "

.requests to. admit ‘as many:more students a~ ‘the ‘staff could

. pPlaced in one of the state's institutions for juveniles had

.these four students 1s $72 000~“~“- e e

2. -~Four .of . the -students- whoware 1newelfare fam111es and .

s .

The r=asons that ECI contribu 4 these additional services
AY . .

1. ~he preclact reqiired-that students ready to take the

GED test be allowed to do so. Delays in obtaining per-

m1551on prevented many students from being-tested on schedule.
ECI had to bear the cost of these delays. Additlonally,

ECI voluntarily added two weeks to the program '

’ EN N o
2. ECI is trylng to persuade the. 1eaders of state govern—
ment.that the state should -pay.: for educatlonal serv1ces

This project was used as a: demonstratlon, ‘to the: 1eglslature
outs and ECI's effectlveness in. meetlng those’ needs.
the program and, in anticipation of that, ECI responded tc AL

serve. When the funding :was: not obtalned, however, these
additional services became a contrlbutlon.'“'"’“ e

The. prOJect also..showed slgnlflcant economic beneflts to
the state: :

1. Four of,the’participatinggstudents would have been ‘
this program not been avallable., Since the average cost of

institutionalization is :$2,000 per month per child and the
average stay is nine months, the saV1ng to the state for

Aoy

were prev1ously unemployed are now working. Based on an
average monthly grant of $55 peerependent*thlld‘"the T T
sav1ngs for these students "Wwill be $2,640 for the first year. )

e
wr

3. The folloW1ng factors whould also . be consldered-““‘”wtrwmvww

—v~“» ‘
-"“/

—

“a.” Increased future 1abor force part1c1patlon -and

earnings among participants, as compared to other dropouts,

and the taxes these indiwviduals will pay ‘throughout thelrd :
lives. e

b. TReduced unemployment, reduced dependency and reduced
crime rates among participants as compared to other dropouts.
(In 1971~72, 45 percent-of ‘the state's adult AFDC recipients
and 70 percent of persons admitted to state correctlonal
institutions were dropouts.)

Another measure of the economic performance :of the project
is to compare academic performance:with cost. With students'’
achievement levels raised am average of 4.3 grade levels in
15.1 weeks at $100.00 per week, the cost per grade level

~-18-
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No hidden
costs

Thoqsands
‘of dropouts

‘Help from
others

increase was only $351.19,

Because
able to
grams.
whereas
usually

ECI is a private business, its ‘ees are not compar-
costs for public school o6r other conventional pro-
ECI's fees are the total cost to the taxpayers,

the costs of school or other tax—exempt programs
do not ‘include: depreclatlon of facilities, taxes

and other direct and indirect subsldles from other sources;

SUMMARY AND CONCLUSIONS

As..the.evaluation results show, the program was extremely
successful. It met- crltlcal needs in the lives of the
students and put them on a productlve course.. It demon—
strated and documented these needs " and showed what can be

who partlclpated in this project ‘are typlcal of thousands

of young persons in the state who have not benefltted o ,
adequately from .the regular school system but would beneflt :
from-this system of‘alternat1Ve educatlon.

We apprec1ate the support and asslstance of the many parents,

‘public officials, and ‘interested members of the community

who helped make this project succeed.

A e oy 48+ 485w
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A ruitoxt provided by Eic:
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STUDENT STATISTICAL HATA

The following forms present deta’led statistical information.on each of the students
who participated in URRD Projzct PA-1, "URRD/ECI Pilot Program for Dropouts," conducted
by Educational Consultants,- Inc. in Everett, Washington, February through June 1976, and
funded by the Washington State Superintendent of Public Instruction under the Urban,
Rural, Racial Disadvantaged Education’ Program.

EXPLAHATION OF INFORMATIQN ON DATA FORMS

" Name. 'To preserve the students' privacy, only first name and last initial are given.

Age. Student's age at time of enrollment.

Race.
A. Caucasian C. Asian
B. Black ' p. 1Indian
School District. School district last attended.
A. Everett G. Stanwood
B. Edmonds ' H. Seattle
C. Mukilteo I. Tacoma
‘D. Monroe J. Renton
E. Marysville K. Job Corps, Oregon
F. North Shore . L. George, Wash. .

Grade Last Attended.

‘pate Last Attended. Month and year.

Dropout Reason.  Reason or reasons the student left school.

A. Illness F. Married or pregnant ;
B. Boredom G. Work . . :
- &, Low skills H. Wanted to complete faster

D. Didn't get along with teachers I, Family problems
E. Suspended for poor attendance = 777 T e

Activity Since Then. Regular daily actigity or status Qf'the'students between the time
they dropped out of public school and-the time they enrolled at ECI.’ :

. Work . F. Married - -
B. Staying home i G. "Reform school
C. On streets Trtene e Ha o Datention :
D. Babyssitting I. Seeking another program - - - . .. . .
E. Looking for work , J. Seeking foster home ,

Probation. If checked, student was on probation under supervision of the Jjuvenile
court at time of enrollment. : N

. ' R,
~'Welfare. If checked, the student's family was receiving a welfare grant at time of

enrollment, u

Referred By. Source or sources of information about the program which led the student
to come to ECI. = : . )
A, Friends - F. Probation officer -

.,

B. Police ~ G. Newspaper article .

C. School counselor H. Employer M

.D. School principal + I, Television program

E. Relative J. The Shelter (Seattle Probation Program)

Enrollment Date. Month and day of 1976 when student enrolled at ECI, »

Pre-WRAT. Scores, in grade level equivalents, on the Wide Range Achievement Test

a@m;nisteredlto s;qunts.at“time‘of enrollment to determine academic ability.

: comg;ehension;“EDL/SPACHE. Scores, in percent comprehension, of reading comprehension

tests given to some students at time of enrollment.

Date Dropped. Month and day of 1976 that students who did not complete ‘the program last
attended ECI.

why Dropped. Reasons why students who did not complete the program dropped out of ECI.

A. Working E. Pregnant

<wr.Bs.. Reenter public school F. Detention
C. Family problems- = ... G.  Lack of motivation
D. Moved ‘ H. Emotional problems’

pate completed. Month and déy of 1976 that students who completed the program or who
are planning to return in the fall last attended ECI.

Post WRAT. Scores on Wide Range Achievement Test given to some students at coﬁpletion.
GED Scores. Standard scores of students who took the GED test.
Follow-Up. Regular activity or status of the students during the week of July 19--23, 1976.

A. Working E. Pregnant

B. Plan to attend college in fall F, Looking for work -
C. Staying home G. Return to ECI in fall

[. Military Service H. Still testing

24
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ABSTRACT

Educational Conscitants, Inc. (BT}, a private educational
clinic, conducted a state-funded pro@=ct for "hard :corz=" drop-
outs in Everett, washington from Febzuary through June: 1976.

The students had_ be=n out of school am average of 9.6 months
before enrolling im the program and.had, at that time, an aver- -
age academic dificiency of over three years. An-earlier report
detailed. the academiic performance of the students im the pro-~
gram. It included an averagde academ:.c growth of 4.3 grade

levels in 15.1 weeks.

The 'present report presents the mesults of-a follmw-up study
conducted: during Octwbex 1976 to. determine whethker tix petsons

who had participated "in “the proiject- ‘were-engage im comstruc-

tive activity, defined as -emplomment or a.further edcational
program. The study £iund &7% of the farmer peErticipents employed
or pursuing further edwocatdfion, =ftexr - counting for those who
had returmed 'to ECI or were coxfined o their heomes: for medical
reasons.
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BACKGROUND

During October 1976 a follow-up study was made of persons who
had participated as students in Project PA-1, "URRD/ECI Pilot
Program for Dropouts," funded for $25,000 by the Washington
State Superintendent of Public Instruction under -the Urban,
Rural, Racial Disadvantaged Education Program (URRD) and con-
ducted by Educational Consultants, Inc. (ECI) in Everett, :
Washington from February 2, 1976 to June 30, 1976. The proj-"”
ect has been described in a previous report submitted in
August 1976.

The project addressed both academic and behavioral needs of .
“hard core" dropouts. Participants had an average age of 16
at the time of enrollment. They had been out of school an
average of 9.6 months and had academic abilities 2,2 grade
levels below the grade they had left, based on standardized
tests. Thus, their total academic deficiency at the time of.
enrollment was over three years. Additional indications of
the students' problems were behavioral and social: 89 per-

cent had left school due to lack of motivation; an equal pro- '~

portion had not participated in any constructlve act1V1ty

. between leaving school and enrolllng at ECI; 48 percent were"

either welfare recipients, probationers from the juvenile
court, or both.

The academic effects of .the program, described in the earlier -
report, included an average growth of 4.3 grade levels in ’
15.1 weeks for the 85 percent of the students who completed
the program, based on pre- and post~tests.

BEHAVIORAL OBJECTIVES

The program had both academic and behavioral components, "be~
havioral" being defined as pertaining to the students' atti-
tudes and motivations. The students' academic success is
itself a result of a positive change in these characteristics,
but a more substantial confirmation of behavioral success was .
desired. Before they began the program, 88.9 percent of the
students had "engaged in no constructive activity since leav-
ing school; they had spent their time at home or on the :
streets. The question to be answered was vwhether the partic- =
lpants would change their lives in a constructive manner, or
whether they would return to the streets.

To evaluate the effects of the program on the part1c1pants'
behavior, ECI proposed a follow-up study to be conducted.
four months after completion of the project. If a large pro- -
portion of the former participants were found to be engaged ;
in constructive activity -- either: employment or participa-
tion'in a program of further education -~ then the project

could be,con51dered a behavioral, as well as an aeademlc,'

success.




STUDY METHOD ‘ | ‘

 Follow-up Information as to the participants' post-program activities
contacts was obtained by ECI staff from contacts with the participants
themselves, in most cases, or by contact with parents or
friends. The latter contacts were verified where possible.
All contacts were made between October 1 and November 1, 1976.

RESULTS
Availability of Of the 27 students who participated in the program, four were -
participants ' unable: to .pursue contstructive activity as defined above,

either for medical reasons or because, not having completed
the program earlier, they had re~enrolled at ECI. The fol-
lowing table shows the numbers of students in these catego-
rles-

.

PARTICIPANTS' ABILITY TO ENGAGE IN CONSTRUCTIVE ACTIVITY

Able to endade in constructive activity 23 85.2%
Unable, due to: ‘ N\
Medical reason (pregnant) 1
Medical reason (recent childbirth) 1
_ Returned to ECI and still enrolled -2
Total unable to engage 1n constructxve act1v1ty _4 _14.8%
u Total part1c1pants - 27 100.0%
B7% success . .. Of the 23 students who were available to do so, 20 were en-
overall - gaged in constructive activities at the time of the follow- -

up. This is a behavioral success rate for the project of
87.0 percent. The following tabulation is a summary of these
results: . ‘ :

ACTIVITIES OF AVAILABLE PARTICIPANTS

Engaged in constructlve act1v1ty-

Enrolled in further educatlon . : .4 .
Total °ngaged in c0nmtruct1ve actxvxty ‘ 20 87.0%
Not e¢agaged in constructxve ‘activity 3 13.0% N
- Total able- to engage 1n constructxve act1v1ty vgggﬂlOOQO%r:~»‘
. ‘Analysis of . ‘ Specific ‘data on each student are glven at the end of thls'
flfollow~up : report. Included as engaged in constructlve act1v1ty are one
~.contacts. - person who will enter military service: 1n December: 1976 and

another who- will® begxn communlty college 1n -January 1977. _
These . 1nd1V1duals ‘are known to .be rellable -and the1r applxca—
tions have been accepted-'therefore, the1r 1ntent10ns Were
con51dered to have been carr1ed out.
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75% success
for program
dropouts

Non~URRD
students

83% success
for students
leaving
program

No re-~enrollment
in school
without GED

81% success
for completers

91% success
on GED test

Successful for
*"hard core"

dropouts

The figures in the tables include the four persons who
dropped out of the program after approximately two months,
before achieving their academic goals. Even this shorter
period was effective: three. of this sub—group (75.0%) are
engaged in constructive activity.

A.oomplete follow~up was not done on the non-URRD students
who had also participated in the program, but the informa-

tion which is available indicates a similar success rate.

EVALUATION OF PROPOSAL OBJECTIVES

Most of the specific objectives which ECI set for itself in
its proposal were evaluated in the previous report. Others
were to be evaluated by follow-up. Those objectives and
their evaluations are as follows:

Objective 2.2: At least 50 percent of students leaving the

program will either re-enter public school, enter another
education or training program, or obtain employment.

Evaluation: "Of the 24 students leaving the program, 20, or ..
83.3 percent, have done one of the above. For medical -rea- i
sons, two students were not able to become employed or en-—. e
rolled in another program. '

Objective 5.1: At least S50 percent of the students complet-"
ing the program but not taking the GED will be re—enrolled
in school at a grade level commensurate with their age.

Evaluation: Only one student fell into this category The ,}
grade level commensurate with his age is grade twelve, but
he had too few credits to be able to graduate with his class;
He did not re-enroll, but is employed. :

Objective 6.1: ‘At least 80 percent of the students complet— -
ing the program but not re- -enrolling in school will enroll
in a program of further education or training, or will be-
come employed. .

Evaluation: Of the 21 students completing the program but #‘;
not re-enrolling in school, 17, or 8l.0 percent, have done B
one of the above. .

An add1t10na1 success of the program concerns the GED . test. v:
Two students who took the test in the spring have now. passed -
it, raising the evaluation of objective 4.1 to a 90.5 per-~. T
cent passing rate. "

SUMMARY AND COHNCLUSIONS

This project has shown great success in both academic and'~
behavioral areas. ' The follow—up results put to rest any.

fears that the program would produce "bums with GED_ certlf




P

icates." The participants were specially<selected;as”"hafd
core" dropouts and nearly all are now leading constructive,
‘productive lives.

_ Program should The project was a very small one, but E€¥—is obtaining simi-
' be exparsded lar resnlts with larger numbers of students on a daily basis.

' ECI has a proven system of curriculum, methodology and. man- .
agement which is ~:apable of rapid expansion to meet student
needs #f funding is available. An expenditure of government ° -
funds For this purpose will yield significant savings in
terms of reduced unemployment, welfare, 1aW'enforCementrand-‘
corrections expenditures and increased tax revenue from high- .
2y incames: These monetary benefits are in addition to the
human henefits to the individual participants and their fam-
iflies. The need for this program is great and should. be met
oW . :

-

10 -
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SUMMARY OF STUDENT FOLLOW-~UP DATA

<§$b DESCRIPTION

i Carl B. X Construction worker

2| Jeanie C. Recent childbirth

3| Robert C.. X Self~employed; auto mechanic ,
4| Donna C. High school and beautician school. . -
“5 Gary D. Seeking’ employment ‘' ' o

‘6 Ramona F. "Pregnant' . - )

7{ bon G.. X 'Restaurant.cook .

¢ Bob H. X Restaurant manager N .

- 9 Scott H. X On family farm; expects Forebt‘syc“job

1d Laurie H. X Sandwich bar and community college -
11} Ron H. X U.S. Navy '

12 Pam H. X Restaurant worker

13 Toni H. Restaurant worker :
14 Margaret K. Community college

15 Mike K. X U.S. Navy

14 Wayne L. X U.S. Air Force

17 Barbara M. X Weyerhaeuser Company

19 Holly M. X Sears Roebuck

19 Louis M. Seeking employment

2qQ Chris P. X Car wash

2} Richard P. Seeking employment

22 Evelyn S. Community college

23 Stephanie S| Completing program

| 24 Kevin S. U.S. Marines.

24 Teri S. Secretary

2§ Vernon W. Completing program

271 Xen W. X U.S. Navy
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